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csioeal = mducatinn and Re-education

"It is right to rebel"agninot the chains of on appressive society and today
young people in Britain are beginning to awaken to a consciousness for real change.
But there will be no change without a revolution and no revolution without correct
theory and analysis, without understanding what we are up against, how to fight
and hcw to rebuild. The purpose of this editorial is tc show the real nature of
British education and who it serves and therefore to define how and where it
must bs attacked.

The educational systcm is oart of the superstructurc of socicty and its
function is to serve the existing cconomic and sécial system.In capitalist Britain
the overall aim of educational policy is to help acheive mavimum profits in all
fields of industry, of shoo distribution, banking etc., within the present social
set-up.0On the one hand the tiny minority capitalist class must be trained to
efficiently rule and exploit and on the other the huge mass of workers must be
taught to work hard and not to rebcl.And besides these two main classes in our
socicty there is also the important middle secticn of profussionals, small
capitalists and priviliged workers vho must be taught to help run ; the capitalist
system( Lawyers,mamagers, g vernment functionaries, ete). To analyse some of these
specifically;

Education for the workinz-class

In Britain everyene is cducated between the zgos of 5 and 15 because in a
complcx industrial soviety a certain degree of litzracy is vital for all workers.
In addition in a moaern capitalist democracy the ruling class uses many weapons
to cent nuc its dictatorsh p over the masses of crdinary working people — not
Just the ever-present threat of vinlence from the army, the police and the courts
but also deception and misleadership from the "lavour lieutenants of the capitalist
class" in the trade uhions, the Labour Pirty and the so-called Communist Party.
Also teachers,priests,propagandists vtc. play their role in keeping the workers
docile.But all these tricksters and liars can only be successful to the extent
that a basis for this cxists amongst the workers themselves ing

1) an economie softening-up with s me of the fruits of imperialist
exploitation of workers in the third world — a few crumbs from the table
of the monopoly capitalists.

2) an idenlogi®l and cultural brainwashing via the schools,the press,tv,radio
the theatrc ete., through which the public are prepar=d to receive and act
on the lies they are told from Transport House, King Strect, Westmin ster, and
the vtrade union burcsucrats.

Thus thc twe main functions of educat on for the working-class up to the age of 15

arc to heighten the productivity of labour and impose the ideas of the monopoly
cznitalists on the whele of society.

Higher cducation for the rulers and their chief assistants.

After the age of 15,however, "universal" cducation ends.At this point 85% of
the population who it is hopcd have learnt just enough to be obedient wage slaves,
go to work and a priviliged 15% entcr on some form of higher education.The Robbins
~ report shows that 4L5% of the childrcen of of men in "higher profssional groups®
g0 on to higher education whercas cnly 4% of the children of of skilled manual
workcrs and 2% of the childrin of uwskilled and somi-skilled manual werkers enjoy
this privilige. This last percontage incidentally has not changed since 1910 !

THe effect of this class bias is that although 72% of the population are manual
werkers, only 29% of the undergraduates at universities arc the children of
manuzl workers.
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This class bias, of coursc, is net accidentql.The purpose of higher education
is to train the mononoly capitalists nnd their flunkeys.In the middlc scetion of
society - it is n.t dusigned for the workers.And since = child mainly inhcrits his
class position from his parents wc naturally find higher cducation going to the
childrcn of the monopolists and their chief nssitonts on the whole. Invariably,
however some of the miuddle secti.n are forcud down into the ronkd o»f the workers -
sonu of thesu arc called drop-outs. Simultzncously the working-class tcnds to throw
up t-lented kids - potential lcaders for their class. The cducationsl systom is
gcarid to carry out this mobili y butween the classes - to demote some of the micdle
cl=ss.s ~nd promot. and att.mpt to corrupt the most promosing children of the wor-
king class. This is why a few children of workers go on to higher education -
vhure cvery effort is made to detach them from their backgrouhd, to encourage thuem
to make good and not to give a fuck ~boyt the kinds »f life their nld contemoorarics
now lc-d.

Hnw the system works

In ordur to cducate the children for their partieular class niche in the future,
the cducation system divides them uo from the momocnt they cnter school. It is nece-
ssary te examine these divisions and their purpns-.

Fec-paying schools ~nd state schools.

The firdt such division is betwocen childron whose parents pay fecs and childrun
whor  receive "frec" cducatisn provided by the stnte - out of the pockets of tax-
pying workers.In 1966 therc werc nbout 500,000 children in Englzand and Wales whosc
cducntion was pbeing paid for in fees, =s oprosed to about 7 million whe were in the
state schools.The function of fee—p y nz schools is elorrly to truin the future
rulers — the mononoly capitalists nnd their wenithisr flunk-ys. A measure of the
amount of spceirl attuntion the studonts git at fee-paying schools is the teacher-
pugil r~tio, which is twilvc-to-enc , ns opposcd te twonty-cight to onc at state
primery schools.

Gromoar _schools vs. sccondnary moacrn schocls

A sceond divisicn tokes placa within the statoe ducaticnal systom, and this
has been the subjuet of much discussion rnd axperiment within cducationnl circles
im the last 25 yuers.The purposc of it scems very clear; to separ-te the non-fuu-
p2ying students into two groups - thosc who are distined to work on the onc hand
and thosc whe will help to rule on the other.The argument nariscs et ofur
whiether to make this division but over how to do it most effectively..

From thc ~ge of seven the studcats begin to be plnevd into higher ~nd 1 wor
streems within the some primary scheol aftor toking a number of tosts. But the rigid
separation comcs when thuy $<ke the cluvecn plus (or cquivalent tusts, seu article
en Bxoms =nd C2pitalism) =nd move on to sccondnry aschocl. The cloven plus dividus
thu s.condery school population inte 1.5 million who rouccive what is cuphemistically
d.seribcd ns gencral cducntion at sccondary modern schools, as opposed to 720,000
wio pet nn "aczdemic Lducntion " at grammar schools. The new "compr-hensive schools"
zr. intcended to do o morc cffcetive jeb than the eloeven plus by basing the division
cn o continuous assesment, going on in some schoels to tha =2:¢ of 14, rather
than bosing it on the on.-shut tust at elcoven plus. Howevir, although therc is
mor. potuntinl mobility between stroams, the strosming is just ns crude and bvious
n3 in the grammar/sccondnry modern syste . T/E:wour.d children still recuive nn
"rerdemic cducation" from tuache:is in flowing gowns signifiying their posscsion
of univoersity degrees 3 the romainder still reccive a "genernl cducation "from
orcin-ry tuschers who hnd their troining =t colliges of duc~tion.
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Univirsity vs. Tochnicnl Coll. #2

At the stage of higher cducstion, the workurs have loft school ~nd gon. to work
~nd the flunkcys remzin to be divided cgnin into upper and low.r strata according to
chi'ainery system" o5 deserib-od oy A.Crosland, fermer Lebour Ministor of buucstion in
t Spuich in 1965.The division hirc is botw.cn the uppir "autonomous" scctor, the uni-
v.rsitics nnd the lower "nublic" svcter, the techs,tuachooc—traini g colluges
Ls Crosl-nd puts it .-ch scetor is supnos.d to mcko its "own aistinctive contribution
to the wholc".In fact he mnde clenr proeiscly  whet the "distinetive contributions"
weuld b .Piopli comine from the "nublic scctor” would hold "int rmedi~t. 1osts in
industry, busincss and the orof.ssions - high-lcvel technicinns and middlo-monngoers
must supnort the scicntists tochneclogists -anc top mannge. 8".Th s division between
th. right-h-nd men of thea capitalists ~nd their lower suppoerters is riflec..d in th:
feet thot npprox. 2 - 3 timus ~& much public moncy is spent vach year per head
on the univirsity cducation of the former as on the public scctor cdueation of the
Inttor.The differcnt functions of the twe streta in the system nre rof ceted in
whot they study.The upner flunkeys d.-1 with thouorys and the lowor flunk.ys with
poretice At universitios wh ro the students ~r. destined to b. cut off from the
setu~l proeccss of production, A8% study "theorcticnl" subj.cgs (th. hum~nitics,"-ur:"
scl.nco:. social seicne.) but in the public s.ctor where the students whor: students
will b elos.r involv.d with production almost 211 studunts ds"zpnlic " subjucts.

+he cuatrols cduention ?
13

The notion th t the univirsitics a <"qutoncmous" is put zbout by thu govornmont
ond byt the universities thoas-lves.It is completely untruc, the univ.rsiti.s, lik:
wviry other part of th. cdue-.tion-l systum nr¢ run by the monopoly cupitnlists.

This can be sen  not only by the fret thot thuir governing bodics ~re dominnt 4

by monopoly ecapit:lists but -lse by tn wh ro thoir mon:y ¢am.s from.Some univirsit-
ics (like Oxford =nd C abridgc) arc thoms lv.s bir landlords and c~pitalists,but

©11 univ.orsiti:s get most of their funds ci her from the governmen (70% of rocurrent
expunditure 90% of crpitol .x encitur.) or from locnl cducntion-1 ~uthoritics.

. Ir both eascs of coursec, the money comis from taxcs +nd rat.s poid by working-cl .ss
people, but its use id controullud by the cnsitelist cliss t rough its gevernment
cecneivs.kn nddition thur:e id some dir.ct finoncing of universitius ty monupoly
enoit-1 o Severzl of the ginnt monooclics (Uniluver, I.C.L., Skell) previde
r.s.ich greats mnd scholoeships.

In slightly differont w2ys both private -ud statc schecls ~re 1™In by c pitalism
for ¢ ait-lism, throgh government bur.o-ucr-ts te. Our t-sk is toc cxposc the . _°
roling—clzes conticl of wducstion ~ad £i.hi through 11 -v-il-bl. orginis-tions
for thisz censciousncss wmongst school-students, studonts in higher oducstion =n
the warking class ns - whol
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"Mrrxism consists cf thousrnds of truths, but thecy 211 keil down to -
the one sentence, "It is right ot rovel." For thousands »f yunrs, "
it h=d buen 50id thot it wes richt te cppress, it woe right to ex- %
pleit, rnd it wns wrong te robel. This cld verdict wns only rov— "

crsed with the appearancoe of ‘Inrxism. This eld vordict i s unly =
reversed with the sppoarance of dorxism. Thiz is = grent contri- e
bution. It &' s through strucgle that the preletariat lcarncd this 5
trutlh, snd Marx drew the cenelusicn. And frem this truth theru 3
fullows resistnnes, struggle, the fight for secialis:. &%
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EXAMS AND CAPTTALISM

When looking at the different aspects of examinations, we should
remember tha* examinations are the by-produci and instrument of our educaticnal
system. Mass education only came into being in the last decades of the Nine-
teenth Century. The Inductrial Revolution had changed vast sections of the
British population from agricultural to factory workers, in the process of
increasing trade vith Burope and Britain's colonies. In order to control this
huge mass of industrial workers, the nuw industrialists of the ruling class
found it necessary to educate and appoint people as managers at different levels.
Machinery increased and owing to technological inventions in industry, the ruling
class recognised that to man advanced machinery, an cducated and technically-
minded population was required; thus mass cducation was begun, and from it the
cducation system grew in importancc.

The purpose of exams is to grade school students into different categories;
very intelligent, good, average, below average, depending on which mark they
attain in cxams. Students have to be graded in order that employcrs can tell at
s glance zt the results, which is thc "most able” anplicant for a job. The
Amcrican university teachcr who not long age gave all his 45 students grade A
in their exams was, necdless to say, sacked by thoe Coll g: authoritics.

We sce then why the cducational system oxists 2nd the examination system
in particular. Now wc must "examine thoe cxamination system" and the ecntent of
courses at school. BExams start to grade children even when they arc at primary
school. English and Intclligence tosts arc common from the age of 9 in primary
schools and even then success will dcpend largely on a child's cultural environ-
ment. Even at this carly stage in a child's schooliag. he's beoing graded accord-
ing tc his degrec of "intollectuzlity". The middle-class child, from 2 home
where books are plentiful, wherc a 'guality' ncwspapur is rcad, and who is
familiar with his parcnt's level of conversation and his middle-class district
#ill usually be successful in primary school cxams. The working class child,
from & home with few books, wherc a 'popular' ncwspaper is rcad, and where the
tclevision plays 2 prominent part in creating a non-intellcctual atmosphere
vill not do as well in such exams as his middle class contempary does. Thesc
outsidc influences exist in their respective huncs before cither child is sent
to school. At the age of 11, children arc gradcd asccording to the 11+ (or similar
tcsts) and by the hcadteachur's reccomendation to sccondary school headmastors
where 2 child has applicd for cntry. In cffect the 11+ is buing abolished and
a now systom of term tusts is being brought in and this discriminatcs against the
working class child as much as the 11+ ever did. In Grammar and Comprehensive
schools. cxaminations stroam children into classcs of 'varying 'ability', thus
furthering discrimination against working class children. In the majority of
sscondary schools only th most able children have the opportunity to tokc O and
A luvels, the number of working class children taking thom deereasing as the
cxams incrcas: in 'intellectuslity'. The vast majority of children who start
primary school every yu-r arc working clzss children; by the end of their terms
at school, working class children are in o minority while middlc class children
make up the majority; this is the rcsult of our prusent cxamination system.
“hen o school student applics to University, his being accented will depend on
his e¢xam successcs and his refurendes; in cas< this dous not clecarly scparate
middle class children from working®class children, the University applications
form =lso makes it obligatory to give details of parcnts' occupation.
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Hove 21l gmtion and disswimdmntions aspainst workimg-alaes ahildren,are‘shown to
be true when one sees that a British university students only 5% are thc children of
merual end semi-skilled workers. For those school students who do not get accepted
2t university, places in polytechnics ané technical colleges are availatle; in
thesc colleges, working class children make up 25% of the student population. In
meny such colleges students have %o work in cramped conditions with bad facilities;
Bristol Uriversities authoritics recently refused to meet the decision of the
Pristol University studcnt Union tc allow students from other Bristol collcges to
use the amcnities of the new six storcy students Union building - yet another case
of ncndemis disctimination agninst working class studcnts.

Yhile it is clear that written examinations diseriminate agoinst
workers' children we should remember that intervicws and aural tosts also play
their part in 2n cducation system that is oricntatcd towards the bourgeoisic.
Nften an intervicwer can probe better than 2 written exeminer into the minds of
Joeb or college applicanks to discover their cultural backgrounds.In the Jast two
yeors college applicants hewe asked cunning political and sociological questiors
in corder to vet politically conscicus students from the comprritively unquestioning
maSSe

As 2 result of the discriminating examination system, working class children
sre considered "iess intclligent" than middle class children and are therfore
m~de availahle only for poorly paid and often boring jobs.We sce then that class
discrimination has been n continuous result of the prescnt ex-mination system;

25 it hes becn a continuous result, and Bas not been altered it huost always hav.
boeun the purpose of the cxamination system to discriminatc against working cdass
children. We recognisc continuous discrimination which takesplace zgainst working
closs children ond against their parents in particular » Whn pay hecavy taxzes for
what they arc told is a "system of equal cducrtion for ~11".The examination system
is clearly not 2 fair test of the nbility of = child because it is oricnte ted in
fevour of the middae class and rcts ns o sclf perpetuating process whereby power
stays in the hands of th. capitslist class. The examinaticn system only determines
which students have beleived 211 that they have been taught and which students arc
the "failures". The Liberal will say that no cxaminer fails = candigate who puts
forw~rd new political, sociclogical or ceconomic argumcnts provided "good reasons"
arc given fot them; we know fron cxperience however tho such an sssumpyion is =
myth ond anyone who gets too far pout of linec will fail their exam.As we said in
the beginning of this article, the exzmination system is only an instrumcnt of
cnpitalisy education system, so that to abolishexsams in their precscnt form would
he to 2boisp the whole corrupt dducatidm pProcess.

Unilike cut present system, the socizlist education system would serve thu
people.As the course content of out new education system is to serve the people so
the oricntation of the exam system will witness a wewoluti nary transformation.

The whole education system will encourage childrer to adcpt 2 real social comecicus

ness that concerns itself with thc masscs of the people, thc workers and not as

now a selfish rourgcois outlock that serves the ruling class.
-------------------------------- - P.L.

"You young people, full -of vigour and vitality, are in the tloom of life, like the
sun ot eight or nine in the morning.Our hopec is placed on youe.....The world
telongs to youe.e...
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NORTHERN TRELAND

During the past few months the Or~nge ruling class in Nurthern Irilznd
have bucn going through » peri.d of crisis 2Ad in th-t situztion it has tried
t. cover up the real pslitical issues involved. They have trecd to divert
th . npolitical conscicusness =f the working class from tzking sdvant-ge of the
difficultiecs of capitalism ii ens. it was challcnged and subscquently smashed.

In crdor to effectively understand this erisis it is nccessary ts analysc
the histocricnl, socinl, -nd politicenl realities and 2pply them to the effect
they have hnz on the working class in N.rthern Irslond.

Partiti n in Ircl-rd was duc t- the uneven develspment of copitalism. In
the H-rth-East of Ulstor capitalism developed to the stage of lzrge scalo
industry by the e¢nd f the ninetoonth century. In th roemcinder <f the country
copitalism wns very wezk. In crder to pursue the p-licy of profit-unximisaticn
the eanitalists in the {urth Tast required a policy of Union with Britzin, who
bucruse of her imperianlist connections served zs ~n cutlet for trade, i.c.
ships, textiles. H wuver, the middle-class element in the rost of thoe country
saw the samc British morkets being dir.ctly resp :nsible for the d.cline f
canitalism genernlly, therelcre the cuntradictions =2rasc butween the calit- °
~lists in the Nerth Uast whe v~nted union with Britain ond the middle-class
element who wanted partitioa frow the competitive British markets - in other
words home rule. The Home Rule mevemnt w23 the political cxpressicn of the
scancmic interests of the mi 4le class while Unianisa ves the politicel
cxproession of the ruling class in the nerth Enst.

The Subscauent mevement th-t vas crganised by thre Unicnist ruling class

in theoNorth Ezst to defend themselves ngrinst the Home Rule muvement relicd
alm.st catirely upon religicus diff crences within the country This, the
strug; 1¢ t9 remsin within the British morket wis fought in the guise to
remain protestant.

The vartitin of Ircl-nd in 1920/21 temporarily rosolved the =nt-gonisns
betwecn the Northocrn ruling class ~nd the widdle ¢ lass in the rest of the
ccuntry, whilc ai the same time the ruling closs in the North gained control
sver o lerge sectivn 4f the Netizneiist populntiin. This ruling cliguc
gaincd their mzjerity by religious bigotry, intimidzation, =nd physical supp-
rcssion, G.g. betvwicen Junc 1921 znd June 1922, 428 Catholics werc murdcred,
1,766 wounded, 8,750 driven fr.m their w rk and 23,000 burnt from their homes.
Even tuday this contrel over the Catholic pepulntion still exists and ev.n
nore blatantly than bef re.

It is imp .rt:unt tc rocognise th-t r.ligious sectarisnism in Nurthern
Ireland does not consist .f an inbern contr-diction between Cathclic ~nd
Priotestant which raacticn makes use of. It is 2 one-way gun built and londed
by the Unionists and directed 2gainst the “otholics. The gun is placced ngainst
2~ sazction,placed in an artificizl minority by British Act of Parli-mcent .

Like ~nti-suritism, anti-cnth.licism does not nccassarily tok. personal form.
Crn the 12th of July celebrations sever-l years ogo, Lord Brackborcugh |, =
former Prime Ministor of Northern Irciand, declared "There »re 2 grent number
;£ Orangemcn znd Protostants whe cmploy Roman Uatholies. T fecl I ean spoenk
freely on the subjuct 2s I have not = single Reman Catholic 2bout my place. I
would sppenl to Loy~lists, thercforc. wherever pussible to emplay good Prot-
cstant lads and lasses.” When challenged on this sistement, Brockborough soid
"A11 C~tholics are disloy~l", in uther words discriminaticn was not religious
but political. This is cxnctly the same line Hitler uscd when he asserted that
n11 Jews wore Marxists. Politically the ro.sult of Roman Ystholie versus the
Protestants is to divide the comon people and tu divert them from the path of
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them a8 2 scappgunt fur cross—channel capltalism.

The ruiing class in Southern lwland since 1959 when it dismantled the
tarriff barrier snd in 1965 when it signed the Frec Trade Agreement have
been in close collaborstior. with the ruling class in the Nerth. Sincs
1939 over 300 foreign enterprises nave come to Teland, e.g. -0 British
204 German, 16% Americazn and 3% Dutch. The anono.olists companies range
from ICT, Metal Eox, Yrench Aircrufl, Good Year Tyres, Gulf Gil, Har.thon
¢il, British Orygen.German "ngiaccring Construction and ten majer lorieng
barnks. The attacks of B Gpecials oa the men, women and childrea of
Tlster brought oniy feeble utterances frem the Irisch Prime Winister Lynch
who asked for "restraint" and "consaltation" betwesn the Latholics
in the llorth und the Unionist wov-rnzent. '‘ow ~an the Catho’iis consult
with a CGovernment whe firstly @ enresserts T 2 monovolists inter:zsts of the
rulinrg class. secondly viho heve abicaed Ly the Special Povers Act since
1925 znd t¥idly a Govennent who uses 13,000 nolice and B upecials and
has al its disposal the ‘lusens Battzlion to terroriss the people and
keep them in check

Yoday, only one signiiicanl wovement has ae- sen out of tie recent
crisic in Northern bxland — Civil Hights tovement. espitu its name,
thie “ivil Rights Soveneot prides itsel? on Leing non-pulitical, &nd
at onc time, non violent. Howaver, "hat it has tiot realized is that in
order to be an effcctive and orsanized movement it wust build a correct |
poiiticel base among the vorking class. The aim of "one man one vote"
may € em, in ithe present situa-:on, o be very good coumared to uhat che
P leter L. chliecs have h d irn the past, but in the loag term viss, iu is
a Teeble demana. <orking class contrel of Ulster will rsver come about
by ‘erliamentary mezr=. vwhen aiming at working ¢ : pouwer for any
country, Mao Tsetung's vwords " Political power gro s out 0. & barrel of
a gan" ring true; Irland is no exceptiecn. “hen faced vith extinction,
the Unionist ruling class has not hesitzted to use vielence. seczntly,
e have seen the acbolizetion ol Sritish troops to Northern Ireland to
suard "pubtic installations" , ready to use violence 1T necessary to
repel demonstrators and atiacks aga‘nst tritish imperialism. We can
sae Then, that if tPu vorking cl=ags in Treland is ever to win state
power, it must forget the ballet box and t ke up the sun te defeat and
smoszh imozrialism dld its tool the “lster Sovernment. Galy in this way

il the present struggle in torthern Ireland cowe to satisfactory conclu-

sion with the scizure of power by the working class ior the working nasess.

B.D.
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i The cpnresssd peonoles and nations must not nin %
§ their hones for liberation nn the "sensibleness” §
; of Imserialism and its lackeys. They #ill only g
% triusph by stroogbrening their unity znd pers ? '
% cring  in their strig le. ¥
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THE ROL® OF THT INTELLECTUALS IN THC KEVOLUTION

In order to make nny surt .f clesr analysis of the intellectunls' positiun
in the revoluticnary nerisa. it is firstly important tc understrand the major
terms used. To tarxist-Leninists, 'revolution' is not just 2 cliche tc be ¢ .re-
lessly used but is » Scientific term for th t stage in History ot which »
cltss cr group of clnsses <verthruw the ruling clrss, and estiblish state povier
f.or themselves. Why is it that iarx ~nd ¥ngcls, the founders of Scientific
socinlism, saw so clenrly this cuntinuine elass struggle which culiinates in
the Socizlist revoluticn, which lays the basis for the destruction of the
cluss system, when the vorking class becomes the ruling clnss? vid they just
iremm it up inside their heads like sur bourgeois philoscohers? No, of coursc
not: they based their investigations ~nd conclusi.cs cn seientific fact, the
class structure of c-pitnlist sceiety. T, simpl'fy the complex class :nalysis,
sarxist-Leninists maintain thet erpitalist @ cicty is basically composed of two
dismetrically cpocsed rlanss forees. cltss being cne's relative economic pusition
tc the mennsof producticn: on the cnertnd there arc the ovnors. i.e. the bour-
geeisie, =nd, an the other hond, the working class whe have nothing to sell
“at their own labour power, ~nd so becoume, neccording to cnpitnlist lore , the
propurty of the bonrgeoisic, wage-slives upon vhom, however, the bourgecis ~re
auvpcndant for their profits.

In the present cr~ of histury, when imperi-lism =2nd c-nitcl.sn are collep-
sing and Natiovn: 1l Libercticn ~nd Secinlism nre gzining victories,the intern:l
contradicticns in internstionnl nnd domestic capitelism. vastly ex cerbnted
by the sceinlist advence, are cousing the buurgeois classes -f the world to
cmploy progressively repressive mensurcs ngtinst the workers, in ordoer to preserve
the 'economy', i.e. their economy, ~nd to prevent the working clnss from becom-
ing crgenised on 2 militrnt ¢l :ss-conscious base, ~ worxist-Leninist base. This
copitalist coli~ si is reflccted in the widesprend finoncial crises, disruntiocn
of producticn by the shcrt-term de-nnds of the workers, ctc., ctc., and the
present stege of capita'!ist panic reprossion, in this cruntry, is reprusented
by such repressive mensures is 'In Place of Strife' an: more which are inev-
itably to come. This succrds cnly in exprsing to the workers their eal encmies,
«nd uniting these workers more closely as n class. Scenes such as the succesful
M~y Day workers' strike and demonstration bear witness to this. As workers
oppose this repression, and the repression itself grows, class contradictions
and antogonisms inevitnbly become more intense. Eventually this class conflict
leads to cpen class wor, each class fighting for state power, the Marxist-Leninist
party, by this time the vanguard of the militant workers, ready to form the
socialist stete. Obwiously this revolution fundamentally changes the whole
structure of society, the mnsses being in control instead of the handful who
crntrolled "big business", and thus the nation, before its successful conclusioz.
This being true, one can seec that e~ch main class, bsurgeois =nd proletarian,
will have its allies in the revolutionary pericd.

Where then do the int ellectuals stand? As has been said, class is an
econcmic fact, cne's relative position to the means of productions. As such
then, the intellectuzls cannot be considered 2s 2 class in themsclves, as
they have no unique economic position in society, but can only be considered
ag part of a larger class-—-thc middle section of society, the petty bourgeoisiec.
This class is cne which usually support the ruling class during the era of
capitalism, as they have hopes of passing into its ranks, which it is sometimes



possible for them to dn. As capitalism renches its inevitoble crisis stage,

and class contradictions come further and further into the cpen, the petty
bourgeois begin to vacillatc and must eventuslly choose sidcs—-and this is
cspecianlly trme of the intellectuals, for while small shopkeepers, for

instance, (a component of the petty-bourgeoisie) cannot help being pushed into
the ranks of the workers, the intellectuals must make a conscicus decision
whether to sink with their bourgeois masters who they have been trained to
serve, or to struggle azlongside the working class for the victeryof sccialism.
It is gencrally truc to say that, whilc many intellectuals who have been trained
.toc serve the ruling class can be retraincd to serve the pecple, there will b
many others who will choose to side with the dying bourgeois: this latter
group, servile to thc end, is largely made up of the older intellectuals who
have spent their whole life in servicc to the bourgeois clesc, and who have found
« remunerative nichc in life. Generally intellectuzls who have o desire to
build 2nd 2id the completicn of the socialist revolution are youtnful, just
sterting their servility, or in thc proeess of training for it, i.e. schonl/
college students, young teachers/lecturcrs, some young sociolcgists, scientists,
cte.

Now, given that these young intellectuals recognise the potential strength
of the working class, and theinevitebility of their victory, and have a sincere
desire to integrate themsclves with the masses, the main question is how,
coneretcly, do they go about it. Is the mere desire to aid the workers'
struggle cnough? N, in order to aid it one must take part in it. Intellecctuals
now tend to become very srrugent; they have seen the trend of history, they
have rocogniscd the inevitablce greater reprcssion of the working class 2s
cmpires shrink and cccnomies sway befor e the final collapsc. Applying theory,
which their elevated positi~n in capitalist society guarantces them, they can sec
*he impending crisis. Huwever, they are in @& quandry, for thocugh they arce apmed
with theory (in the form of book-knowledge) they have no experience of the
working class struggle, anc so cannot communicate with the very people who they
cleim to represent, the working class. Very often the intellectuals'
revolutionary ideas and programmes are incorrccet duc to their lack of contact
with the practice found only as a member of the working class.

Various bourgeeis "socialist" groupings and individuals attempt to keep
the intellectunls separated from the workers by appealing to their capitalist-
inspired egos, calling them the "new revoluticnary vanguard", slandering
the working class as "corrupt and incapable of revolution" (whereas they are
in fact the only force =blc to see a socialist rcveluticn theough to the end
zs a class), ond issuing slogans such as "student power" and "rcd bases in the
universities", =s though amy scrt of real power is pussible running parallel to
the bourgeois state power.

We, ss Marxist-Leninist, encourage intellcectuals to remain part of the
petty bourgecisie only for as long as thcy can work among others who can be
woen tec 2 proletqrian position. After this puriod, which is generally
restricted to the peri- 4 »f 'troining', intellectuals should reclise that
having developed the dusire to integrate with the masses, and having applicd
-niself to winning -ther intillcectuals to that positicn, ii schuicls, universit-
ics or whorever it may have been, the only way to realise this desire t.
scrve the workers is to integrate fully by joining thoir ranks. Intellectuals
should also re«lise thet by remaining 2 su-called sympathiser ouf the workers'
cruse inside the petty bourgecisic they would not only be isol-t ng themsclves
from the workers, but woul &alsc be perpctuating the myth that the



pitit-bourgeuisie can play any majecr role in the ruvelutin of the working
class.

If intellectuals sincercly wish to serve the workers then they must
integrate with them. While remaining part of the petit-bourgecisie, they
must win others to support the working-class struggle on the factory floor,
in the anti-imperizlist movement, and in the struggle for sccialist educa-
tion and thus a socialist state. Eventually, however, if intellectuals arc
to gain revoluticnary practice and become true Merxist-Leninists, they must
Jjuin the ranks =f the prcletariat, the class with the most potential power,
the makers »f World History.
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THE BOSSES' INDUSTRIAL OFFENSIVE

The prupoused industrial relations bill must, if its nature is to be
properly understood, be examined from o Marxist pcsition. The objective of
21l major legislation coming from the government (whether Labour or Tory)
is to serve the ruling class, the capitalists. Capitalism both in Britain
and internatiocnally is facing ~n ecnnomic crisis, which is resulting in
falling rates of profit. Thercfore in crder to maintain their profits the
b.sses must increase the exploitation of the workers. This means the bosses
must make the workers prnduce more for the scme cr liess real weges. The main
means used to attempt this in Britain reccntly has been the 'Productivity
deal', that is an agreement to specd up pr.ducticn for an increase in pey.
The sncg is however that i) the pay increase is ccnsiderably less than the
value of the increase in production; and ii) the workers' real wages remain
the same or bececome less, ns the pay increase is quickly =2bscorbed by rising
prices and higher taxation. The workers are conscquently even more exploted
than befure. Such attempts to spced up the workers for nc increazse in real
weges was bound to be met with resistance from the werkers themselves in
sc1f-defence. The principle centrcs of struggle ond resistance to this
bosses' offensive are based on local shop-fleoor militancy. The capitalists
in order t¢ mzintnin and increase their profits must destroy any militant
action ceming from the shop-floor.

The aim «f the industrinl rclaticns bill becomes immediately apparent,
t, stifle the most effective weapon of the shop-floor militants - the un-
officinl strike. The interference with the official trade union movement in
the bill: registration, modcl rules, ete., is designed to turn the unions
from instruments for the defence of the immediate interests of the working
class into instruments for enforcing the demands of the bosses on the workers.
In fact quite a few trade uniuns have fur long becn nuthing more than
labour orgaznisers for the bosses.

Due to the growing werking class opposition to the bill, the bosses and
their Labour government face the danger that the bill will be smashed by
industrial action after it becomes law. This would be more dangerous to them
then if it were withdrawn or watered down to reduce oppositiun. Consequently
a second line of attack is being developed through the TUC, which has trad-
itionz1ly sold out the workers to the bosses, by its new propusals which are
aimed at forcing its member unions into suppressing unofficial strike action.

Both the industrial relsaticns bill and the TUC proposals are attempts ot
suppressing the working class, both are on the road tou the facist corperate
stote. Oppression cither subtle or naked is the inevitable law of capitalist
socicties, whether it be in industry or educaticn. The bosses and their gov-
ernment arec merely digging their own graves, for the workers are bound to
fight back, and will eventually destroy them.



- EDUCATION FOR.SUBSERVIENCE: The @ppression cf Women
as students and as ~uults

"EDUCATION FCR GIRLS"

In the prosent cducational system therc =re Irge differcnces in curricu-
lun for boys nand girls, based on the zssumpticn that they should pley diffcerent
roles in society. Thuese differences arc largely that boys concentrate on
skills that are vocational 2nd girls on skills that are rclevant to leisurc,
domestic activities and personal relationships. The iinistry of Education
recommends less laboratory spnce, and in cone casc less library space for
girls! schcols. This space should be made up by having cxtra housecraft
rooms =nd larger dining halls. A vicious circlc is criated by the fact that
different provisions are made for boys ~nd girls "because of the differences in
curriculum. This mcons thnt the girls' curriculum cannst be broadened
becruse of the limited sprce and a situation cccurs whereby it is incrensingly
difficult to provide even enough scicnce ~nd maths teachers tc keep up with
the present demand in girls' scho:-ls, let alone enough to inerense the
tecching of such subjects. There are many stumbling blocks that prevent
girls from studying sciences: the lack uf facilities and teachers, the
lmck of cneourngement, nnd ignorance of coreers open tc girls (limited as
they are) who study science. This means that very few wemen 2ré in scienti-
fic carccrs, and this and the blntant discrimination shown in these curecrs
discourages und prevents girls from taking them up.

Girls are not less 2btle thon beys to stay cn » schocl ~nd “take cxems
«nd their results show thot they do as well if not better than bays. The
diffcerences that do nccur in exam results orc caused by the social envirgnment
that puts less emphasis on training 2nd cducntion for girls, ~nd instead
stressing the "importance" of thuir rcle in th: home and encourzging them to
get married earlier as justification for those limitaticns in their education.
Focts show thst twc ond ~ half times as many boys as girls go into jobs offer-
ing training qnd 2% of girls compared te 5.1% of boys go to university.

This type »f discriminstion in cducation ond the ~ttitude towards educa-
tion for girls reflect the rulcs nssigned the sexes in adult life. Girls
are educated this way because of the role they are destined to play, and
this education serves to perpetuste the rcle. The discrimination in work operntes
in threg maajor ways:-

Firstly cnly 42% of working-age women work outside the home. The rest
are whrt we c2n only desceribe as full-time domestic slaves, working in an
isolated way in individual homes, nct engnged in sceinl production, 2nd
totnlly dependent on their husbnnds economically, for whom they are full-time
servonts. As Lenin said:" "Notwithstending 211 the laws emancipating weoman,
she contines to be 2 domestie slove, becruse petty houscework crushss, strangles,
stultifies ~nd degrndes her, cheins hoer to the kitchen »nd the nursery, ~ncd
she wastes her labour on brrbarcusly unproductive, petty, nerve-racking,
stultifying and crushing drudgery." She is generclly compelled to carry on
this type of work becrusec her educttion w=s genred to doing it and she is
offered no nlternntive. Also she is conditicned to nccept it.

“hen women do work cutside the home, they ~re¢ overwhelmingly concentrated
in the lowest paid jobs, jobs thot nced ro troining ~nd off'er no oppurtunities
for oromotisn. ZEven when women enter professions they zre concentrated in
the lowest—pnaying cnes. ¥ore then one third of them nre in subsidinry medieal
occup~tions, such =s nurses, physisthcropists, medical social workers, which
zre such low-paid "professions" that men seldem tzke them up ~t =11,



In general hogever ~women.do ncf achiere "professicnal" status, but work
in very low-paid jobs such as typists, shcp assistants, charwcmen, factory
labourers, ctc. They are used as chezp labour, they dec jobs that men would
never do for such wages, and the capitalists resp millions in super-profits.

Thirdly there is the question of unequzl pay. Apart from ccnventicnal
open-unequal pay there is 21so the sneaky type, for ecxample, by manipulation
of job classifications. It cften happens that although » woman may be doing
the same job 2s a man who is classified zs skilled, she is classified as
unskilled and her pay is grossly below that of the man. Most firms, in fact
don't cven have skilled categories for women. The trouble at Roberts Arundel
shows clearly how this cperates. Fifty men were lzid of f from jobs that

gave then £20 a week ~nd they werc replaced by women earning £10.

In the eyes of the law women sre again unequal. The most blatant case of
discrimination ccecurs in income tax returns. When 2 woman is married her
income is assessed jointly with her husbznd's, sc she has to tell him
her income but he does not have to revezl his own. Sc he gets all the rcbetes
~nd allowances for having = wife and child. In situations such as sterilisaticn
=nd major cperations 2 woman must have her husband's written permission before
the cperation coan be perfommesd. He is always responsible for her and she is
always put in an inferior position.

The cultural position of women arises from the cconomic system and it serves
z8 a justification for this and the male supericrity thet goes with it.

VWemen are suppescd to be wesk and passive, to be mainly interested in petiy
things such as domestic matters, fashion, ete., 2nd they are conditioned by
magezines, advertising, etc. to accept this role. The silly frivelous,
"feminipe role" women arc made to play is 2ccentuated by the "silly cow" and
glamorous, shollow-mindcd image put across in jokes and other entertainments,
“«ge the "Adumb blonde". Women are uced as decorative sex symbols in adverti-
sing, teclevisivn, ete. They arc considered to be murketzble nbjects, +o be
thrown arcund and used by meng

ORIGINS OF WGMEN'S OPPRESSION

Why arc women degraded and assigned this "“inferior" rcle in socicty?

A11 the laws, customs, socizl idess and institutions, ete., which lay out

women's role can only be understcod if they are rclated to the economic system
that gave risc to them. As Stzlin said in Dizleceticsl and Historical Materialism,
"the origin of social ideas, social thecries, political views ané pelitical
institutions, should nct be sought for in the ideas, theorics, views and politi-
ca2]l institutions themselves, but in the conditi-ns of the materinl life cof
society, in social being, of which these idens, theoriecs, views, etc., 2re the
reflection.” We must answer the question when and how Aid the "conditions

of the material life of society" give rise to the present rele of women.

Vomen were nct subjugstel from +the time of cave man, as often assumed.
Engels showed in Origin of the Fundily, Private Property and the State that in
primitive societies women enjoy=d » respected and often powerful position,
und they participated fully in the sociul, economic, cultural and political
life of saciecty. There wnas & division of Inbour between the sexes but
neither sex oppressed the other: domestic work, done by women, was social
producticn and just as importsnt as the gathering of foad, done by men, :s
there was nc zccumulation of wenlth nrising from oither. Groups of people lived
tugether communally and there vias no private property or expleitation of
1labour for profit.
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